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Abstract

This is a process-oriented research that examines -through experiment- the
feasibility of collective thinking in enhancing the quality of translation. It
investigates the effect of collective thinking, within a translation group, on the
quality of the translated literary text into the first language (L1). The benefits and
drawbacks of such groups are, also, examined herein. To test its hypotheses, the
study partially adopts Kiraly’s model, The Emergence of Translator Competence
(2013). In line with the practical application of the study model, 25 student-
translators are recruited to translate, individually and collectively, an English text
(Phillips, 2001, P. 41, appendix A) into their native language; Arabic. As it is
adopted from a TOEFL course book, the text is chosen -by the study jury- based
on its potential recurrence in classrooms. The study, also, adopts a questionnaire
(Appendix B) which is designed in accordance with the study model to elicit the

student-translators’ perspectives about such groups.
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Introduction:-

The study examines the utility of collective thinking within translation groups on the quality of

translation. It investigates the excellence of literary translation via team work in contrast to
individual work. It tries, also, to identify the advantages and disadvantages of these groups for
possible future implementation in translator-training courses. Therefore, it is a process-oriented
research that examines the translation process as it progresses all the way to the final product
(Saladanha & O'Brien, 2013, p. 109). To examine these assumptions, the study partially adapts
Kiraly’s model, 7he Emergence of Translator’s Competence (2013), to elicit the questioned data.
That is, since the original model deals with the evolving of the translator's competence through
collaborative group/team work, and the study main concern is the group-work part of the
model; it is partially employed. Hence, the areas being investigated are: problem solving
individual, pair, and team work; conflict resolution; competence building: and confidence
building. Such areas are supposed to shed the light on the enhancement of the translator’s
competence within cooperative environment. Consequently, they will be discussed and
investigated thoroughly in the methodology section.
1.2 Motivation
It is advocated by Kiraly (2013, p. 207) that the negotiation and interaction among group
members give a “third dimension” (sense) to a “two-dimensional” word. That is, collective
thinking can enhance the quality of the translated text (TT) through the interaction of a
collection of minds to analyze the given text. These shared minds, according to Kiraly, help to
evoke new areas of thinking and cultivate student-translator’s intelligence, therefore,
competence. Yet, such studies on this collaboration of minds in translation are often “blurred”,
“unrecognized”, and “poorly documented” (Fois, 2016). Thence, as important as it is, the study is
highly motivated to look into this feasible, yet, ignored area.
1.3 Problem of the Study

The study examines the effect of collective thinking, within translation groups, on literary
translation. It investigates the feasibility of the collaborative negotiation of thoughts among
group members, in contrast to individual thinking of each member, in the quality of the literary
translation. Herein, the reflection of these shared thoughts on the suitability and aesthetics of
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nal collective TT is the main focus. It, also, looks into the advantages and disadvantages of

these groups.

1.4 Hypotheses

The study hypothesizes the following:

1- Each translation group produces higher quality translation than those produced individually
by its members.
2- Student-translators react positively to being in groups because of the free space of
negotiation and the higher quality of translation.
3- Disadvantages of translation groups are found, yet they are of less impact on the

appropriateness of the translated literary text.

2. Literature Review

2.1 Collective Thinking
Thinking is the processing of various and complex types of information. It is the mental sorting
and working of these pieces of information for a purposeful and intentional end, which is about
making sense of the surrounding (Celikoz et al, 2019, p. 31). Collective thinking, in fact, refers to

the interdependent cognitive processes present in several individuals’ minds in various forms.

These cognitive processes (or perspectives) are of mutual influence (Shteynberg, 2018, p. 93).
That is, the information received from one mind is being deeply “conceptualized, renormalized,
and represented” in a more complicated and evolved manner in another mind. Hence, the
produced thoughts during a human exchange are not pure; rather, they are the result of conjoint
inspiration by each other. Yet, the question is about whether this exchangeable influence has a
forward or a backward advance?

The Social Brain Hypothesis (SBH) tackled by Dunbar (2009) has investigated the above issue. It
has found that the “individual mental capacities” collaborate with each other progressively to fit
in the society. Building on such a hypothesis, Mercer (2016, p. 3) assures that the humans have
the capacity of developing their brains and consequently their reasoning of the world through
collective thinking. He, evidently, refers to the intrinsic tendency of the human brain to socialize
with other surrounding minds and consequently produce new thoughts that help them better
understand and survive our society (see also: Grist, 2009, p. 44). Plausibly, each human brain

resorts to interactions, negotiations, compromises, and alternative choices to tolerate the
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different perspectives of different brains and cope with new advances in everyday life. It is a
mechanism of survival.

From a linguistic point of view, the urge to interact with other people has underlined the
emergence of language (Livenson, 2006, p. 40). For fulfilling everyday needs, humans learn how
to acquire and use language through daily interaction and cooperation with each other.
Motivated by the necessity to accomplish their tasks and deliver emotions, humans must
interact with each other in a given environment (see also: the Cooperative Principle, Paul Grice,
1975). In their book, 7eam-based Learning: A transformative use of small groups in college
teaching, Michaelsen et al (2004) depict such linguistic interaction in a classroom setting where
students speak and support their claims with arguments so as to convince each other. In order to
do that, they engage in a growing exchange of linguistic knowledge so their thoughts are stated
clearly, and the thoughts of their peers are affected accordingly.

As Witherspoon et al (2016, p. 31) are mainly interested in the new methods of teaching; they
consider collaborative classroom discussion as an effective tool for learning. The scholar has
concluded that through engaging in conversation, students can redefine terms, accumulate
more innovative ideas, and hit new areas of knowledge. To the same effect, Saba (2021, p. 719)
refers to such teaching method as helpful in enhancing the students” awareness of a certain
topic. The knowledge being shared directly among students can open up new potentials and
lead to new creative ideas emerging through this constant exchanging and mingling of thoughts.
Consequently, such conglomeration of various minds leads to the development of the brain’s
mechanism in processing information. This development is, in fact, a natural result of collective
thinking.

Hence, human knowledge is not only the repertoire of what is being acquired directly
throughout lifetime, but it is also what is being gained, enhanced, and, sometimes, empowered
immediately through the interaction with the social surroundings. The human brain has the
capacity to alter its working mechanism based on the feedback received from the surrounding
environment. Based on that, having a number -or a group- of students discussing an issue is very
probable to take it further, explore new areas of understanding, and add new dimensions. As

individuals have their own dissimilar ways of processing thoughts (thinking), they are very likely
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to share a different idea from the one that is being instantly delivered to them. These differing
ideas can lead to a whole new and more innovative conception for each party. The new
conception is likely to be shared again, receives more amendments, and gets enhanced one
more time. These constant refinement and enrichment of thoughts open up new areas of
understanding and leads to new perspectives. At this point, it is reasonable to talk about
teamwork in translation where collective thinking is the main focus.

2.2 Teamwork in Translation (Translation Groups)

According to Salas et al (2005, p. 562) team work is a term that refers to two or more
individuals who are assigned a task to be carried out though interaction and collaboration. An
approximate definition of team work is given by Harris and Sherblom (2018, p. 4); they see a
group to be consisted of, at least, three to less than twenty members, who depend and influence
one another, have a shared goal, take on a particular role, have a sense of belonging to their
teams, and interact actively with each other. In other words, the members of such group affect
each other’s opinions about a certain topic being discussed, and many of their opinions are
trustfully compromised, so an agreed-upon one is reached and dominated. Based on the
scholars, since a group member trusts his fellow members’ perception, s/he is likely to abandon
his/her own standpoint for the sake of his peers’. This mechanism of working within the team is
hoped to evolve the discussion and fulfill its desired goal.

In translation, students are expected to have a good performance when working in groups,
because such experience will make them able to mingle with other students and have a good
chance of exploring the way they think (Setiani, 2020, p. 14) In fact, group work allows students
to improve their comprehension as they are afforded with a mixture of thoughts that is likely to
enhance their own. The conglomeration of minds in translation helps improve translation
quality through conflict and compromise involved in group discussion to arrive at a viable TT
which is “the effect of synergy” assured by Klimkowski (2006, p. 96). The thought is assured by
Elmassah et al (2020, p. 1458), who insist that if students recognize how to act within groups
they will make the outmost of it in learning. In other words, team work is a rich environment to

learn giving that students acknowledge how to participate actively within.
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Whereas the afore-mentioned scholars talk about the conceptual aspect of translation groups,
where students’ thinking is enhanced through the exchange of thoughts, Kelly (2014, p. 200)
highlights both of the conceptual and social aspects. That is, the scholar considers that such
groups do not only allow their members to improve their mental skills, through sharing, but also
make them socialize more with each other. In other words, the interpersonal expertise
exchanged help them become more competent in translation, whereas, the social experience
makes them grow friendlier. The fact that they cooperate with each other and share their
conceptual repertoire makes them grow closer. In the same vain, Wallace (2014, pp. 40-41)
discusses the social aspect of translation groups; he considers that students thinking together in
groups are more likely to be “positive and friendlier towards each other”, unlike those who
experience individual thinking. The “more fun and relaxed” atmosphere of working with fellow
peers away from tutor’s judgment has proved to be fruitful in translation (Pavlovic, 2019, p.
292). The students feel more freedom to share whatever they think with optimistic potential of
receiving feedback from their colleagues to enhance their perception not a criticism from their tutors.

In line with the above-mentioned scholars, Pavlovic (2007, p. 46) highlights the
significance of group work in translation as a natural way of learning. As the scholar sees the
collaborative work to involve two or more people working together on the same text to be
translated, their work necessarily involves many shared discussions conducted and problems
solved. It is this cooperation in translation, according to Pavlovic, that naturally results in “more
authentic data” (Pavlovic, 2007, p. 46). Within such collaborative environment, the pieces of
information are processed more than once and via various mentalities; thus, data are fairly
filtered and ready to be delivered. In fact, the natural type of learning through translation teams
is highlighted, afterwards, Hatami (2015, p. 2167) states that students can learn from each
other’s mistakes. The response each member receives from his group help to enhance his
negotiating and judgmental ability to reach the most acceptable translation decision. Effectively,
the opposing views raised are not always taken for granted; they might be received with
rejection and justification. For the refusal to be tolerated, the opposing party elaborates to

convince his colleagues of the viability of his translational alternative(s).
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Not very far away from the point of view above, Pym (2011, p. 6), throughout his paper,
regards team work as the best way of “training a translator” because of the “meaningful
interaction with peers”. It is through this interaction that students can explore new areas of
knowledge, on their own, that are absent in the individual work environment. Appreciating that
thought, Wallace (2014, p. 40) approves the applicability of team-based learning method (TBL)
for all students, including translator-students, and observes a “significant intellectual growth”
besides a “profound friendship” among students through this type of learning. That is, this
method is very promising in developing the mechanism of thinking among group members. In
addition, it consolidates the social ties and consequently facilitates the receiving and accepting
of opposing viewpoints of others. As effective as it is, translation groups, thus, purports for a solid
learning among undergraduate students. Such mingled thoughts are very likely to be enhanced which
would allow them to be successful in their careers afterwards (see also: Harris and Sherblom, 2018).
The division of labour is another aspect tackled with regard to translation groups to reach as
acceptable result as possible. While Kilmkoski (2006, p. 101) considers translation groups to
consist of a leader and member(s), Gouadec (2007, pp. 21-25) has recommended that
translation groups should carry diversified roles. The scholar sees that in order for the
translational task to be carried out smoothly, each group should have a translator, reviewer,
terminologist, and project manager. The assumption is that when students recognize the
amount and type of participation they are required to, they will process information more
professionally and contribute successfully. Similar division is carried by Olvera-lobo et al (2009,
pp. 166-167); they insist that the team work must be highly organized. Each group member
should have a significant role (documentalist, terminologist, translator, reviser, and typesetter or
project manager) then the translation work is done efficiently regarding comprehension and
production. For the roles to be played equally, in each translational task, the team members
should assume a different role so that each student would have the chance to play all of the
roles throughout their training courses.

Kiraly’s suggestion (2000, p. 36) seems to partially differ from the division of labour presented
above. He regards collaborative work as a unified accomplishment of a translation task so that
meaning is constructed collectively and knowledge is shared equally. The roles are not that

specified; the members exchange roles within the one task and the quality of the text to be
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translated is the center of attention. He, further, sees no harm in unified working environment
when no task is fixed to one student over the other, but all the tasks are shared equally. The
shared reasoning of ideas on the part of members is exchangeable along the discussion process;
and the suggested translations for the different portions of text are negotiable to reach their goal
which is a consensually appropriate TT. Anyhow, despite the numerous advantages traced in
translation groups, there are a fair number of disadvantages that are worth of some appreciation.

2.3 Drawbacks of Teamwork in Translation (Translation Groups)

Translation groups have some disadvantages that can weaken the translation quality. Brown
(2001, p. 178) draws the attention to the fact that there are some students who, simply, prefer
the solo work; they are not productive in teams for the limited participation they would offer.
Besides, students tend to use their native language, as they are more comfortable with, more
recurrently within the group which would slow down fluency in the second language (L2). To
this effect, having students carrying out the discussion is very likely to enforce students’ errors in
class. In fact, it is very difficult for a tutor to observe all groups to correct these errors and control
some trouble-maker students. Kiraly et al, tackles the issue with regard to the variance in
competences. Hence, such variety among group members might lead to different speed in
processing the given texts. Hence, there is a high risk of some weaker students depending totally
on the more intelligent ones, whereas, the opposite happens rarely. Furthermore, some students do not
prefer to work with peers; they tend to work alone for more concentration (the same point raised earlier
by Brown). This is why, team work might be a very bad experience for them (2003, pp. 51-54).

As to Anderson (2004), the first defect is the variance of profiles towards carrying out the
translational work. The dominance of one or some members over others is likely to lead to
neglecting the opinions of other students and urges uncomfortable feelings within the group.
The division of labour is another defect, listed by Anderson. It is not that easy to assign and
handle the roles equally as there are students who prefer one role over the other. This
necessarily suggests that if a student carries out a task that s/he does not desire, the benefit of
his/her work is remarkably restricted. Time consumption is another factual drawback; the
insistence of all group members to engage in meaningless discussions might result in taking

more time than it is supposed to (see also: Pavlovic 2019, p. 292). In addition, some
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unmotivated students might hide behind the motivated ones; some members are likely to
assume a passive role and rely totally on their colleagues’ effort (the same point mentioned by
Kiraly et al, 2003). Finally, Anderson considers the possibility of students seeing the negative
sides of their counterparts as they are getting closer on the social level. Hence, instead of being
socially solid, students may be distant from each other.

For Roskosa and Rupniece (2016, p. 250), translation groups can be very problematic.
One of these is the “problem of concentration”; students among the group are more likely to
lose concentration due to the amount of information discussed at the same time and from
various perspectives. Therein, the lack of concentration can highly affect the quality of the TT.
Hence, it can be seen as a failure to the task of translation groups since students are unable of
straight thinking. The unequal involvement might be another problem; since not all students are
likely to participate equally in the discussion of translation problems and solutions. Necessarily,
some students will not be able to evolve their information processing because of the dominated
students. In fact, time consumption and the competitive moods of some students are also
concluded by Pavlovic (2019, p. 292). Hence, not all students can get similar recognition or be
able to finish the translation task in time. This can make group work very stressful, disappointing
and unproductive for many students.
Thus, having many students means having many mentalities that are likely to clash with each
other. Dominating opinions stand in the way of others who might have some better ones which
would urge some grudge and hate among colleagues. Not all of the thoughts being shared are
correct; hence, wrong thoughts might be taken for granted within the group. Also, some
students might totally depend on their peers during the translation task, which means that not
all students can cultivate thinking equally and efficiently. Finally, other students might feel more
comfortable working alone as they can think more quietly away from the group noise. Hence,
along with the many benefits that the translational groups reflect on the whole process of
translation (comprehending, negotiating, and composing the final draft of a TT), their negative
side cannot be overlooked. In the following sections, the study looks forward to test the feasible

reflection (if any) of collective thinking in these groups on the quality of the final literary TT.
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Also, it examines whether (or not) the disadvantages being discussed above slow down the
process and negatively affect the appropriateness of the TT.
3. Methodology
This section illustrates the procedures and models adapted by the study. Hence, it
presents Kiraly’s adapted model of measurement, 7he Emergence of Translator Competence
(2013). Since the model tackles the translator’s competence through group-work experiment, it
is partially employed to test the feasibility of these groups, where various thoughts are shared
and mingled, in the quality of the translational product. The study tools are a text (Appendix A)
to be translated into L1 individually and collectively, and a questionnaire (Appendix B) to be
responded to so that their stances of the teamwork in translation are stated clearly. The study
also lists a brief account of the adapted assessment model (Waddington, 2001), to assess the
participant’s draft translations. As the words on a paper are meaningful by virtue of the totality
of combined minds (Kiraly, 2013, p. 207), the study examines individual draft translations of the
study participants in contrast to the collective drafts of the groups.
3.1 Model of Measurement
The model of measurement is Kiraly's £mergence of Translator’s Competence (2013). It
presents a detailed account of the translator’s competence through a team work. The current
study is mainly concerned with the teamwork part of the model, hence; the model is employed
partially to examine the quality of the group translation in contrast to the individual ones
produced by the student-translators by virtue of collective thinking. It, additionally, looks into
the awareness and reaction of the students to the team work and the applicability of the model
regarding this point. Hence, the aspects that are investigated within this study are:
® Problem solving; the translational problems faced during the process and the shared
discussions for supposedly more proper solutions,
® The individual and team work; the division of labour within the team partners to
collectively comprehend the ST and compose the TT,

® Conflict resolution; handling different translation suggestions,

® Competence building; the individual progress of each member based on the

collaboration with his fellow members,
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Confidence building; members’ growing more confident in themselves and their
fellow peers as well.
3.2 Model of Assessment

The model of assessment adapted in this study is that of Waddington’s (2001) for its
detailed evaluation of a given text. The scholar suggests four methods of evaluation (A, B, C, D)
to account for the different text types, levels of difficulty, and direction of translation as well
(Waddington, 2003, p. 419-421). As the study accounts for thorough error analysis of each
translation into L1; it sees that method A best evaluates the chosen text.
Method A; it calculates the number of errors (lexical and grammatical) in terms of affecting the
appropriateness of meaning. It considers the distinction between serious errors (-2) and minor
errors (-1). Further, it accounts for good solution of a translation problem (+1) and exceptionally
good one (+2). The categories of errors are: Inappropriate renderings affecting the
understanding of the source text (ST), inappropriate renderings affecting the expression in the
target text, and inadequate renderings affecting the transmission of function of the ST. Therein,
it subtracts the total of errors out of the total of a fixed number of positive points of the text
(both decided by the study evaluator). Then, it divides the resulting number by the positive
points configured as x.x to reach a final mark out of ten. For example, if the total number of
errors (gained by a student) is -40 and the fixed positive points are 75, the final mark is
calculated as: 75-40= 35/7.5= 4.6 (fails to pass; the lowest pass mark is 5).
3.3 Participants
The study participants are 25 fourth-level students, at the Department of Translation/ University
of Basra. They have acquired translation procedures and problem-solving skills during the past
three years of training in light of Translation Studies (TS). Their verbal consent is obtained before
taking part in the test. Anonymously and randomly selected, they are labeled with numbers. Their
names, genders, and age are excluded as irrelevant to the study. At the beginning of the experiment, the
participants are briefed about the purpose and requirements of the test. Considering the study problem,
they are divided into five groups; each of which contains five members (see: Olvera-lobo, 2009, p. 166).
3.4 The Experiment
Each of the translation sheets is numerated after the students (1-25). The participants are

handed the selected text (Phillips, 2001, p. 41, Appendix: A) to translate it individually into their
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L1, then they are asked to form five groups; each of which includes five members. Each group is
asked to translate the text collectively one more time (into L1 also). This would allow them to,
presumably, think collectively and discuss translation problems and alternative choices. Having
finished the collective translation, the students are required to respond to a questionnaire
(Appendix B) designed according to the model of the measurement (Kiraly, 2013), to collect
their opinions about the team work they have been engaged in and the usefulness, if any, that
each has received. Further, for pedagogical purposes, the time allotted to the experiment equals
that of a real lecture to simulate a real learning/training setting.

3.5 The Study Data

Hence, the data used in the study is derived from the participants’ draft translations, their
responses to questionnaire (Appendix B) questions, and the jury assessment of the draft
translation according to the model of assessment (Waddington, 2001). The findings obtained
are employed to test the research hypotheses regarding the feasibility of collective thinking
within translation groups in improving the quality of translation, and the students’ own opinions
about the usefulness of these groups. The data used are both qualitative (derived from the draft
translations and the open-ended questions of the questionnaire) and quantitative (derived from
the assessment of draft translations and the questionnaire close-ended questions). Thus, a
mixed analysis (quantitative and qualitative) is adopted (Saldanha & O'Brian, 2013, p. 22).

3.6 The Questionnaire

The questionnaire (Appendix B), which is set according to the adapted model of the study, Kiraly
(2013), comprises nine questions to elicit the participants own perspective about the experience
s/he has gone through. Likret Scale of Agreement is adopted to reflect the degree of their
consent to the questions. It is considered as an essential tool for the study because it correlates
the participant’s mental repertoire about the translation process and his/her application of this
repertoire in a real translation situation. In addition, it reveals his/her opinion about the
translation groups/teams and how s/he has reacted to his/her group peers. Anyhow, the
responses will be analyzed within the group members; that is, the response of each member of a

given group is contrasted to the rest of the responses of the other members of the same group
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for objectivity reasons. To this effect, their responses are exclusively limited to the experiences
they have had with the selected members of their own groups.
3.7 Method of Analysis
The level of analysis adopted in the study regards the phrase and clause (Saladanha & O’Brien,
2013, p. 120). The units of analysis are problem-solving and alternative translation choices
(Saladanha & Obrien, 2013, p. 127). Based on that, the study examines the translation problems
(reflected in the individual draft translations) encountered in a phrase or a sentence, and the
solutions to these problems, if any, (reflected in the collective drafts). Also, it looks for the
weaker translations (derived from the individual drafts of a given group) and compares them
with their counterparts (derived from the collective one of the same group). Then, the number of
problems solved and correct/better alternatives made in the individual drafts of a given group —
as a one set- are counted then compared to the collective one of the same group —as another
set. A decision as to whether translation groups improves the quality of translation or not is
made based on the lowest number of problems and highest number of correct/better
alternatives obtained from either set.

4. Data Analysis
The aim of the study is to investigate whether the quality of translations obtained from
translation groups (team translation) is higher, equal, or lower than those obtained from
individual translations (the individual members of these groups). Hence, a detection of
translation problems is based on the different translation choices proposed for one portion of a
text (Pavlovic, 2013, p. 156). This, also, includes the omission of certain elements in the TT
(Sladanha & O'Brian, 2013, p. 120). According to the model of assessment (Waddington, 2001),
the variables detected are: lexical choices, structure, and the style of writing. The more problems
found in a certain TT, the less qualified it is judged. The correctness of the lexical choices is
contrasted against Al-Mawrid Dictionary (2015), as well as the expert evaluation of the selected
text. The syntactic errors are judged against the established syntax of the Arabic language. The
style of writing is decided (by the study evaluator) according to the number of wrong or weak
translation choices made. Further, both the total number of positive points (which is fixed as

95), as well as the total number of errors for each participant are counted by the study evaluator.
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The final mark which is out of ten (to resemble the system of the model of assessment and the
marking system adopted for assignments at the Department of Translation) is calculated
according to the following formula: positive points- No. of errors=result/9.5=final mark.

4.1 The Current Study

Since, the study seeks to illustrate the difference, if any, in the quality of translation between the
individual translations in contrast to the collective one; it contrastively analyzes the individual
translations of each of the five group members to their own collective one. Due to space
limitation, a detailed analysis will be applied onto the translation of the first group (A)
individually and collectively, so the method of analysis would be manifested clearly. The same
analysis will be applied onto the rest of the groups (individually and collectively), yet the results
will be displayed in tables and summarized in general percentages. Still, some examples extracted of
these groups (B, C, D, E) are listed for argumentative purposes. The evaluator has fixed a total number of
positive points as 95. Then, the evaluation process has been carried out as it is mentioned earlier.

4.2 Errors

The taxonomy of errors between English and Arabic is diversified and unique to each text being
studied. That is, the translation errors detected in one text is very likely to differ from that of
another due to text specifications. However, the current study adopts Solaiman’s (2021)
categorization of errors as it is compatible with the type of errors detected herein. Hence, the analysis of
the draft translations of group Ais carried regarding the lexical and grammatical errors as follows:

4.2.1 Lexical Errors

4.2.1.1 Mistranslations

Mistranslation refers to the meanings that are wrongly transferred into the TL. The items
(carrying the meaning) are contrasted against Al-Mawrid Dictionary (2015) to decide their
correctness. If the item given in the draft translation does not match that of the dictionary, then
the study evaluator has the final decision regarding its appropriateness. Anyhow, if the item fails
to meet the proper meaning proposed by either one (the Dictionary or evaluator), then it is
judged as incorrect. The following examples illustrate the mistranslated items done individually
versus collectively. The analysis starts with contrasting the individual draft translations of

members of group A to the collective translation of the same group as follows:
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The proper nouns traced in the passage are transliterated by the evaluator; their
appropriateness is decided accordingly. Hence, the noun Carrie is wrongly
transliterated into ",K" by P°. Yet, it is correctly transliterated into “,5” in the
collective translation; the same correct transliteration is detected by the other four
members of the group. Also, the proper noun Fitzgerald is wrongly transliterated
into "W, b, 1,258 ,u S s, 1, Sd” by the participants: 5, 3, 2, 4 respectively.
Yet, it is correctly transliterated into “Win>78” by P® of the same group.

Interestingly, this correct transliteration is detected in their collective one. Further,

the proper noun Dreiseris mistakenly transliterated into “ jJLuys” by P4 "))'f).u" by PS,

“31533” by P?, and “,us,5” by P°. The only correct transliteration is given by P?
(b32)y3), which is also reflected in their collective translation. Furthermore, the
proper noun Midwest is wrongly translated into “ a1l Lausll” by P% and * 3,41
Lo wgd1” by P°. The correct transliteration -because it is a proper noun- is given by P°
as "“eusguse” and reflected in the collective translation of the group. Moreover, the
proper noun /ndiana in the phrase “Indiana University” is mistakenly rendered into
“4uidl” by PP and P°, and “Lusl” by P°. The drafts of P? and P* have transliterated
the noun into “GLus!”, which is also the one reflected in their team translation.
Once again, the team has chosen the most acceptable ones of all.

b. The term sty/ein “introduced a powerful style of writing” was mistakenly rendered
into “lacs”. Consulting the dictionary, the proper meaning for this word, within this
context, is “sslewl” to best collocate the word “4,liS31”. Three of the participants (3,
4, and 5) of the A group have wrongly rendered it into “1.”. Two of them (P? and
P°) have rendered it correctly. Still, “ loas” is present in their collective translation.

c. Theterm accountin the clause “Dreiser created a fictional account” is omitted by P?
and mistakenly rendered into “lus> ,p.ILr. 8y940 ,Aza” by the participants: 4, 6, 5,
and 3 respectively. The meaning given in the dictionary and is decided by the
evaluator as best fits the context is “dal <40.8". However, it is rather acceptably
translated into “¢lw!” in their collective translations. Hence, the omission and

mistaken translations are, somewhat, overcome in the collective translation.
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d. The phrase /aid bare is wrongly translated into “olic 31" by P® and correctly
rendered into “zmisgl s iS 8485 o bI” by the participants: 5, 3, 2, 5 respectively. The
collective translation, however, has wrongly translated itinto “;Liall 31",

e. The term harshin the phrase “harsh life” is mistakenly rendered into “ai 1" by P*
and " a3ls]1" by P°. Itis correctly rendered by P® and P?, into “4ulall” and “qwlall”,
which is the dictionary meaning. The collective negotiation of the group seems to
resultin the most acceptable rendition which is “dwlal”.

f.  The term architect is mistakenly rendered into “_«aie” by P2 This translation is

found in the dictionary among many others, yet it does not fit the context herein.

The same term is correctly translated into ”M" by the rest of the participants
and itis also reflected in the group translation.

g. The term genre is mistakenly rendered into “Ji>" and “wglwl” by P* and P®
respectively. The same word is omitted by P? and P°. The dictionary rendition of this
term is ”@.3 «aip” The second choice is made by P3, which is detected in the
collective one of the same group too.

h. The term fortune in the clause “whose fortunes had in the recent past taken a
dramatic turn for the worse” is mistakenly rendered into “Lxl" by P>, and into
unreadable word by P® “,Iusl” by P and P’ and finally “1s¢ls>" by P2 The
dictionary has the words “89,5 «cuai « yu8 1a>", yet the evaluator has suggested

s

that “39,3” is the most applicable choice regarding the given context. Still, the

collective translation had the word “la,l.8l” as a translation, which is not that
acceptable since the context is in favor of “Lglg,3". All in all, it is still a somewhat
better translation than “Lg,L".

i. The phrase taken a dramatic turn for the worse has the meaning of “got worse”,
according to the evaluator. It is mistakenly rendered into *  Sslalys Js=3 (e 395-Le
s 5" by P8, s ¥l g Jomts Lolydl sl by P27 Il Jgms oo (dxin s
¢ g«¥1” by P* and “@slulll 5ol isl” by P°. The last participant (3) in this group
has shortened the whole clause into “4u.dl”. This phrase has been rendered

collectively into “s g (Slalys (Gxin ods1”. The collective translation affected by

the collection of the wrong thoughts of its members is judged as inappropriate.
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The phrase facrory business in “build up a successful factory business” is
improperly translated into " Jasc" by P* The other participants (6, 5, 2, and 3) have
rendered itinto “le> U JleeM lains”, w2l dee”, a2 b ool pias”,  Jlee! piias
z>L" respectively. The collective translation has come up with a more acceptable
rendition which is “JleeM l_w_>l4 {aias”, which resembles that of the dictionary.
The team translation resembles that of P®, yet it has a better word order. It seems
that such rendition is the result of a successful team negotiation.

The phrase only to lose it to a fire in the clause “his father has built up a successful
factory business only to lose to a fire” is mistakenly rendered into * Jlel atse
" @l sles by P2, L) alel 45yl 21 (0 Laad” by PY, and omitted by P and P°.

It is only P® who has given a correct translation, decided by the evaluator, which
was also reflected in the collective one as “ &, 405 5134". Again, the team has
chosen the most acceptable translation of all.

| The phrase abruptly thrust into poverty in the clause “the family was rather
abruptly thrust into poverty” means “the family has suddenly become poor”. Such
meaning is not found in the dictionary because it depends on the literary context;
hence, itis decided by the evaluator. Anyhow, it is awkwardly rendered into “ =si§
gmuol 8,8 (a> e |,38 by PO Itis, also, mistakenly rendered into “ ¢ (& Lie i 9
LelSlice 85lus JI @lilall cus,ai” by P°. The translation is unacceptably reduced
into “sl=d 3,axae dslall cu&” by P2 Anyhow, P° and P* have given correct
translations " joc Al> (3 H955.8 Abile Cmips! slxd gand “ Lo Bled ALl cx ol
J9adl”. Very interestingly, the collective translation bears a correct translation ( q;.j.ﬂj
S9adl 8,2 ¢n> I axlile a85) that is very similar to that proposed by P* and P* of
the same group. Despite the fact that the correct phrase is "5,¢ (w> Je" and not JI”

"8,& (n>, the overall meaning of the collective translation is better than that of the
individual ones of the members.

m. The term earning in “after earning some money” is rendered into * « g «ceusS
@=iu”. The evaluator has decided that the translation “as=y" is also acceptable.

Considering the draft translations of this group, it is mistakenly rendered into “ Jias

i

W ooy’ “OU1 asy 4elwgl” , and “Jlsdl o o1481”7 by P? P® and P*
X o 902l paxy 2lael by
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respectively. The last two participants (3 and 5) have given correct translations as
“JIgedl paay cwsS ol aay” and “JUI (aay aex o way” respectively. A similar translation
is correctly given as “Jlga¥| a2y aex> | way” in the collective translation.

Consulting both the dictionary and the evaluator, the phrase “yearning for the glory
and excitement it offered” is translated into “ 5 goud! ol uxll I Bony ol ol o€
agall ells 3 [FETCARNS M pelell”. Yet, it is mistakenly translated into “ laglie o
ke oo G Bkl pal’, " gl g e J) G 0", and * ) il
dle cusye Gl Balaudl g axll” by PS, P%, and P* respectively. The same phrase is

omitted by P?, P>, and the collective translation too.

The phrase the beggar, the alcoholics, and the working poor is rendered into
“elyaall Jlaadl g sl o,LSI by P, “slyaall Jleall 5 (JomSIl gots -soudll” by
P, “elyaall Jleadl 9 JoxSIl cnince 9 (Wlgwdll” by P2, and it is omitted by P°.
Anyhow, it is more properly rendered into “ Jleall 5 ,Je=SIl (pincte 9 ,Ogdgedll
¢ ,aall” by p3 according to the dictionary. The last rendition (of P3, which is the most
accepted of all) is reflected in the collective translation.

p. The term asis mistranslated into “LS” in “.._wle dslall cdol> LS” by P2, “uay” in
"o o) ailile cdgl> aay by P?, “cu>" by P* and P, and finally “Law” by P°. The
collective translation has resorted to the same translation found in the dictionary,
which is “cu>" proposed by the above-mentioned participant.

q. The term side in the phrase “the seamier side of life” is mistranslated into “ 11"
by P* The rest of the participants in this group have translated it into “sl=!l".
However, the dictionary meaning of this term is “_sl=Jl”, and it is detected in the
collective translation.

4.2.1.2 Addition
The added translations are judged as unacceptable if they are not only absent of the ST but also
distort the meaning of the TT. The following are examples detected in the draft translations:

a. The clause “dad coauny” in “dogd cavay $98 LLS glul” is wrongly added by the

P®: it has no equivalent in the ST. The style of writing is described by using the word
“&98" as a good style of writing; the addition of “dad asny” changes the meaning

drastically. That is, the style of writing is so bad that it cannot be understood, which
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does not reflect the intention of the ST. Yet, it is correctly absent from the collective
translation of the group to which this participant belongs.

The propositional phrase “sl>1 8" is wrongly added by P with no equivalent in
the ST. The original text expresses that Dreiser has roamed from place to place in
the Midwest; the city is clearly stated. Thus, the rendition should clearly reflect the
sense of traveling within this city without adding extra vague words. However, it is
not found in the group translation.

The phrase L.,sL« JSéw" is added to the translation by P* in his/her translation of
"ol IS Lddy (os@ll (ol allatl wdgl>". There is no lexical equivalence for

such phrase, besides it changes the meaning of the ST. The family has tried to work

hard again to regain their money; there is no mention of anything that is final to
correspond to the addition of the participant. Anyhow, such addition is not found in
the collective translation.

d. The clause “las,b auns o1"in “ Lwaid La_._)Ja a3 ol s O (el Aat) gl LeS
WL is wrongly added to the translation by P? with no equivalence in the TT.
According to the context, the intended meaning is that the family is trying to start
another successful work to regain its financial status. That is why the above
addition is unneeded and the meaning would be manifested clearly without it.
Again, the addition is not detected in the collective translation.

e. Theterm ”éijl\" is added to the translation of P, and it has no equivalence in the
ST. The participant has added this term to emphasize the meaning in the phrase

“Blmll 6351 9 ¢Sl L), Itis judged as unacceptable because the low side of
life discussed in the novel is expressed in the term “seamier: ¢js"; the term “ g33”
has another different meaning that is not mentioned by the author. Still, it is
successfully missing in the collective translation.

f.  The phrase “ (£ ! <alga J4a81”is added to the translation with no SL equivalence.
Itis attributed to the lack of understanding of the context “the American author best
known for the novel”. Anyhow, the addition changes the meaning from: the novel

that he is best known for into the best American author ever. The collective
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translation has no such addition; the word “best” is rendered into “lous>" and it is

employed correctly, consulting the evaluator, in the context as ”..auij\ﬁ [NV e,

4.2.1.3 Omission

Omission refers to the deletion of the meaningful portions of the text. Such deletion affects the
informative value of the proposition. It also, distorts the textuality, as the strings of thoughts are
cut short, so the contextual meaning is compromised. The following are examples of the
omissions made to the text by the participants’ drafts in contrast to their collective translation:

a. The term besrin “best known for the novel Sister Carrie...” is missed in the rendition of
Participants: 3, 4, and 6. Still, it is translated acceptably, evaluator’s judgment, in the
collective translation as “&,5 sl dnlg, [0S d,c”. It seems that the lack of
understanding of the meaning which the term “best” reflects here is the cause of omission.

b. The term profoundin the phrase “a profound influence” is omitted in the rendition of
P°. The omission badly affects the meaning in the sense that the adjective “profound”
describes why such style has influenced the succeeding writers. That is, since it is a
profound style of writing it has a big influence on them. Yet, the meaning traced in the
dictionary is correctly reflected in the collective translation as “ e il 13",

c. The term account in the clause “Dreiser created a fictional account that had laid bare
the harsh reality of...” is omitted in the draft translation of P2, Again, accountis the agent
that had disclosed the harsh reality of the city; hence, the omission of such word is
definitely wrong, and it negatively affects the meaning and the texture of the whole
sentence. Still, the term is rendered in their collective translation into “_¢lw!”, which is
not traced in the dictionary, yet approved by the evaluator.

d. The term Aarshin the clause “the harsh life” is omitted in the translation of P2 Since, the
term “harsh” is an adjective that reflects the wild side of life; then it has an important
portion of meaning that affects the understanding of the whole text. Still, the term is
rendered correctly, contrasting the dictionary, “4(all” in the collective translation to
which this participant belongs.

e. The clause “and in which Dreiser established himself as the architect of a new genre” is
omitted by P2. In addition, P> has omitted “of a new genre” of the same clause. The

meaning in the original text suggests that Dreiser is the one who has established a new
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genre of writing; omitting it means omitting this important portion of the text. The
reader will not be able to know that Dreiser has contributed to literature as the founder
of a new genre. Comparatively, this meaning is weakly, judged by the evaluator,
reflected in the group translation as ".ayu> Caial cesnaS duds e &1 9" In other
words, the meaning is about Dreiser adding a new genre to literature not defining
himself as a designer of a new type (genre is different from type according to the
dictionary). Still, it has, at least, tried to render it into the target language (TL).

The prepositional phrase “in the recent past” and the verbal one “has taken a dramatic

turn” have been omitted by P3. Such omission is not acceptable because the first has the

meaning of the time of an important event (the family losing its money in the past) and
the second has the meaning of the family’s financial status getting worse. Their
renditions are still manifested in the collective translation as “ @is| oyl oaUl (3"
sew Swilelys goeie. Although, the adverb of time “cu,all (ool §” precedes the clause
“low SEklyy g=ie @dsl”, the translation is seen as better than all of the individual
ones given by the group members. The meaning, contrasted against both the dictionary
and the evaluator judgment, is still conveyed despite the wrong word order.

g. The phrase only ro lose it to a fire has been omitted by P2 and P3. Yet, their rendition is
successfully, traced in the dictionary, found in the collective translation as “ su3é sl o
&) 4= 0", The meaning carried by the omitted phrase is essential because it shows
why the family’s fortune has been lost (because they have lost their factory in the fire).
Hence, omitting this piece of information cuts short the general meaning of the text.

h. The term Midwest is omitted in the translation of P? and P3. Again, the evaluator
transliteration is properly found in the collective translation as “=usga”. Since, it is a
proper noun and it refers to the place within which Dreiser has gone from place to
place; then it should be transliterated into L2.

i. The phrase desperately to establish itself financially in the clause “the family tried
desperately to establish itself financially” is omitted by P>. Yet, it is translated correctly,
based on the dictionary, in the collective translation as “ 4udly c¥gleey dilile cwld
[l Lewiss suswls)”. The omission of this phrase is not tolerated because the rendition

loses the segment of the text that suggests the family’s attempts, with despondence, at
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regaining their financial status again. It is a portion of a text that cannot be overlooked
ordeniedinthe TT.

The term financially in the verbal phrase “reestablish itself financially” is omitted by P*.
Still, the dictionary meaning "QJLA" is found in the collective translation. It is
unacceptable deletion because the meaning reflected in the TT is vague; it is not obvious
what kind of reestablishment that the family has been trying to do. The TL rendition needs the
term “financially” to uncover the kind of foundation that the family is attempting.

The phrase yearning for glory and excitement is omitted in the rendition of P and P°.
Unacceptably, it is not detected in the collective translation too. It seems that the
collective negotiation has failed to render this portion of the text this time. Anyhow, it is
very sensitive phrase; it shows the reason why Dreiser has returned to Chicago. So,
deleting such segment of the text means covering the reason why an event had
happened which is judged, by the evaluator, as unacceptable.

The phrase “that befell the less fortunate in the city, the beggars, the alcoholics, and the
working poor” is omitted in the translation of P>. However, the correct meaning

dictionary exists in the collective translation as “ JleaJl 9 J3=SIl (yiete 9 Ogdgwdll

¢1,4all". The clause depicts the kind of people that Dreiser has been recording their life
events and the ones whom he has tackled in his novel. The omission is not tolerated
because a translation cannot lose that much of a sensitive segment of a text.

m. The nominal phrase /ess fortunate is omitted in the rendition of P4, Again, the deletion
of this phrase is not acceptable because the unlucky people mentioned by the original
text are the ones that Dreiser has been recording their lives, as a reporter, and also they
are the ones that he has been inspired by to write his novel, Sister Carrie. Consequently,
omitting this segment of the text leads to obscure the contextual meaning. Nonetheless,
this phrase is found in the collective translation as o> J8¥I &lusdl Y, yetitis not that
acceptable according to the study evaluator.

4.2.1l Grammatical Errors
The Arabic structure has a somewhat flexible word ordering in contrast to the English one. It is
smooth enough to incorporate some changes in the grammatical positions of the words. That is,

the Arabic sentence normally starts with the verb, yet it may start with the subject if there is a
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need to be emphasized. Further, subject ordinarily precedes the predicate; nevertheless, it can

follow the predicate in some cases where the latter has more informative value over the former.

These interchangeable positions are tolerated as far as this study is concerned. Yet, the study

seeks out the bold deviation from the accepted Arabic structure. What follows are examples of

the grammatical mistakes detected and analyzed.

4.2.11.1 Wrong Word Order

Therein, a number of grammatical errors are detected in the draft renditions of the members of

group A and contrasted to their collective one as follows:

a. P*has committed a grammatical mistake in placing the verb “ais" after the phrase
“..t'ua ‘é“d\ (é)ls <) s putting, incorrectly, the noun of "=sK" in brackets. Further,
he has put the subject ";Luas 193948" in brackets in “(Gluas 93545) Lt aia”. Both the
misplacements of elements and the bracketing of subjects are judged as wrong.
However, the collective translation for this clause (.. L& cglul &8 cs¥l danlg, tqa)
is judged as more acceptable. It starts with the verb, and the context does refer to the
hidden subject “sa” and does not imply any emphasis on the subject, which
corresponds to the established Arabic structure.

b. A grammatical mistake, according to the evaluator, is committed by P he has placed
the verb “ca 45" after the subject “6,€ cs¥l &lgy” in “ cads gl A8 ¥ Ll
..;e”. Such a mistake is not tolerated since the normal word order would still conveys
the meaning properly. Nevertheless, this unaccepted word order is successfully absent
in the collective translation; an alternative rendition is chosen for the in-question
clause. Itis judged as more acceptable and reads as: ” JLs L}J—w‘ &8 el dnlyy pius
el 2a gl Ll gl gl 5"

c. A wrong word order is detected by P% he has placed the subject before the verb in a
number of Arabic clauses; “duds (bye y35 Eua”, VAV ale Wy 550537 and e asdile
¢lya8 gmuol 8,6 (n>". It is found that there is no need to misplace these elements.
Anyhow, the collective translation has the following comparative word order regarding
the same above-mentioned segments of the text: “ _aial ‘QM.QS dudi dye Lﬁﬂ\ 9
A", VAVY ale 3 H5lhs wle”, and finally “3gall 15,8 ca> JI dalile ads gl 5" All of
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the collective renditions are judged to be better than all of the individual ones regarding
the word order (placing the verb before the subject).

The adjective "lx>L" is placed away from the noun it describes “laiuas” in the phrase
T::g-l.i JleedU l.a.u,a.A' by P®, which is not that desirable word order in Arabic. The
collective translation has rendered it into “JleeM L'a-_>b {aias”, which is more
acceptable because the Arabic adjective is better to be placed directly next to the noun it
describes, so the description is not vague or confused.

The subject “4,19," is placed before the verb "caais" in “ g w8 ol&U 1,8 s dylg, calS
"..JLA_& olus Cais by P3. Itis very unacceptable because not only the position of the
verb after the subject is wrong, but also the addition of “=s” is irrelevant within this
sentence. The collective translation, on the other hand, has a better word ordering;
" gl 6 ol 4y, as".

An awkward order of the phrase “..Luas (w3 ¢ 4dile cgl> uay” is given by P°. The
semi-verb proposition “oi” is incorrectly placed after "4xlile". It should be placed after
the adverb "4sy" and before the verb “cdsl>". No such mistake is found in the other
translations of group A. In fact, the collective translation of this group successfully reads:

”LQJ«.Q.D uw.yam Z{.&«Slﬁ Q‘gj\.‘au 4lile cwld”.

g. The phrase “cl,38 g=iol 5,2 (n> Je =o€ 4alile” is wrongly ordered by P°. The verb
"zua!" should be placed at the beginning of the clause and attached with the feminine
pronoun “&" to collocate with the feminine word "4xlile". Also, the plural noun "¢|,24"
should be singularized and feminized into “5 144", and it should be placed after "4zile".
A more acceptable rendition is given in the collective translation as “ JI 4alile 285 gl o
Seadl J1 8,2 (na". Still, the mistake detected herein is the preposition “ JI” in “ tu>
8,";itshould have been “ Lc".

4.2.11.2 Wrong Agent

An agent is the noun, pronoun, or noun phrase that refers to the doer of an action in the
sentence. Here are examples of misinterpretation of the agent in the individual drafts in
comparison to the collective one.

a. The agent in the clause “introduced a powerful style” is Theodore Dreiser. It is

misunderstood by P3 for Sister Carrie. Hence, s/he proposes ‘g L_;.US Lo cwad’asa
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translation for the above clause. The wrong agent here has changed the meaning of the
text. The same mistake in not manifested in the other renditions of this group. Also, the
collective translation is better; the team rendition is: “LLS $48 Lass zul " The
translation, herein, correctly refers to Dreiser as the agent.

The agent in the clause “a powerful style of writing that had a profound influence on...”
is style. The translation offered by P*is “.. e eee a3l cllzas I 9" refers to “ sl 4,
@E" in his own draft as the agent. Herein, the participant has committed a mistake
regarding the agent. The same agent “glwl” is also misunderstood by P? as “a,LSI1” in

his translation “..de seee 43l LS &V That is why he has written “ &J1” to collocate

with "4,lS31" as a feminine noun. A similar misunderstanding is detected in P* whose
translation has the same wrong agent “2,LSJI" as: “USW Gree 0 e goims &I
The collective translation is more successful; the translation offered is “ seee 5l 13
.. The term “13" is attributed to “glw!” which is the correct agent (style).

c. P° has misunderstood the subject “fictional account” for “Theodore Dreiser” in
“Theodore Dreiser had created a fictional account that had laid bare the harsh reality..”.
So, he has rendered it as “ &l 9 &L 5)54m s 9394l LeliS (3 ()8 ¥l Al S
Sduwlall daa st le”; that is, he conceives Theodore as the one who had laid bare the
harsh reality not his creative style of writing within this context. Although, the meaning
is not that confused, the textuality is compromised. The passage is about Dreiser’s style
of writing and how it has influenced the succeeding writings, and so it should be
rendered. The rest of renditions do not bear similar mistake as far as this agent is
concerned. Contrastively, the collective translation which this participant is part of has
rendered it more acceptably as “ (lall slbl gl s glul &8 el 4l aie
~Awlall 4a,a=1". Hence, the agent “sglul” is correct here.

d. Awrong agent is detected in the rendition given by P% he has mistakenly attributed the
verb “had taken” to the word “dramatic” instead of “fortunes” in his rendition “ &3
ezt Lol euis | @bll\ ‘3 Lslas" The collective translation is more acceptable; it
reads as: “.. Soblys gomin @l cuyall gaWl (§ Layladl ol So, the word “Layladl” is
the correct agent that collocates with the verb “c.is1”, although it has been judged as

not that accurate lexical equivalent. The rendition “L¢l9,3” is seen as more appropriate.
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4.2.11.3 Wrong Gender
Arabic has a masculine-feminine distinction that is absent in English. Yet, the gender variation
can be inferred in the English ST via the context. Therefore, the analysis process traces the

reflection of this variation in the TT as well as the gender parallelism within Arabic elements.

The term "Lle" in P>s translation is feminine, yet s/he has associated it with a
masculine form of the verb “JsL" in “,9.1 Js oyl ealll & Lale <ol &I 9" Such
a mistake is not detected in the collective translation; the same clause is rendered into
Cgemie Odsl cuyall sl 3 Laylasl colE @l 5" The feminine agent “La,lasl”
collocates with the feminine form of the verb “ds1”.

4

The term “=13” is a feminine form of a word that is wrongly used by P? to attribute to a
masculine noun and associate with a masculine verb in “ &3 piay 9 698 HUS gdul
P JQE". The collective translation, similarly, has a rather acceptable translation as “ o
res 80 13 LUSU g93 Lasi au31”. Although, the team translation has also used the
term “=13”, it has attributed it to the feminine word “4,LSJ1” and not “w¢lwl” -which is
the correct agent here. Hence, the gender association in the collective translation is
better which refers to a fair sensitivity of gender variations between English and Arabic
within the group.

The masculine term “g 1" is wrongly attributed to the feminine word "4,19," by P2 in
"Ll pe ca s gl o8 csdl &ly)y”. Interestingly however, the collective translation
also has the masculine term "é.’\.ﬂ", and it is correctly attributed to a masculine word
“lal” in “Lgliall Glbl gl 9 L glul (&8 ol dnly, aus”. Again, gender

variation is appropriately reflected in the team translation.

4.2.11.4 Wrong Number

The number system in Arabic is richer than English in the sense that is distinguishes between

singular, dual, and plural. English is satisfied with singular-plural variation. The following

examples trace the reflection of number variation in the Arabic draft translations.

d.

The term writers in “on the writers that followed him” is wrongly translated into a
. “" ” . . " p) ” . .
singular form “_si&31” by P and P2 It is translated into “LS3l” in the collective

translation with the addition of Al-Dhamah (%) to differentiate it form " LS" that
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means book in English. This rendition shows successful team negotiation and
appreciation of the plural form of the Arabic word.

The term "¢ 1" is mistakenly attributed to LS in gl S =" by P*. It should
be “¢nJl” to collocate with the plural noun “L&IV. This mistake is absent in the
collective one; instead, it is successfully translated into “.sga.s! cpddl CUSH e,

4

“" Iz . . . 7 P/ 17 . . .
The term “dagsl” is mistakenly attributed to “wUSI)” in P? in comparison to the

. . 4 . P/ 1 .
successful collective translation as “..s 923l il LS Le” mentioned above.

4.2.11.5 Prepositions

Prepositions are the part of speech that glues the portions of a sentence together. In Arabic, they have
certain places that best show their meaning. Here are some examples of the wrong, lack, or overuse of
prepositions in the draft translations of the study participants in contrast to their collective one.

a. Wrong use of the preposition “J” in “.. &z QI &l quadd Jogudl oIS 48 9" by P>
and, also, “J" in “duall § cady Slus| Jumudd Yosus O U3 o” by P2. The collective
translation has mentioned “.lla> (35 &l Jlay! o< Yosun O 48 5 7 which is
detected in the individual translation of P® and judged, by the evaluator, as a better
translation than the ones offered by the previous participants of the same group. For,
the preposition “(,c” is the one that collocates correctly with the word “J 9§ua”.

b.  The wrong use of the preposition "J" in “(,5 c.s¥) 419, JQ.’:." instead of "y J{,.’c" by
P*and P°. The same preposition is, also, used by P? in “|,,€ =31 &l9,3 Cd9,24". P®, 0N
the other hand, has rendered the preposition correctly as “dul9, 89,24" which is
reflected successfully in the collective translation.

c. The wrong addition of the preposition “S” in “adull 8,lhll ualig (K" by P%. No use of
this preposition, within this context, is traced in the collective translation.

4.2.11.6 Wrong Punctuation

As punctuation marks have major roles in adding meaning to the sentence, any absence or lack
of these marks would affect its appropriateness. The following examples illustrate the mistakes
committed by student-translators of group A in comparison to their collective draft.

a. The participants 5 and 6 have no punctuation marks in their renditions except for dots
placed at the end of the last four sentences.

b. P?has used the comma in the last four sentences.
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indicate a somewhat better punctuation.

Anyhow, all of the sentences in their collective translation end with full stops, which

Following Method A in the model of assessment which deals with the error analysis, the

number of lexical and grammatical errors is counted and subtracted from the total number of

positive points; 95. The result is divided by 9.5, so the final mark for each draft of group A is

gained. The same process is applied onto the collective translation. The following table shows

the final mark of translation quality gained by each participant in contrast to the collective translation:

Table (4-1): Evaluating Translation Errors for Group A

Misttansataon

_ Addifion_
Omission

Wrong Word Order
Wrang Agent
Wrang Gender
Wrong Number
Wrong Preposition

Wrong punctuation M e "
Number of errors A e @7
Final Score out of | A T\ LA

.
.

As mentioned earlier, for space limitation, the study will display the results of the analysis of the

last four groups in tables. The analysis of the translation quality has employed the same

methods discussed above.

4.3 Analysis of the Results of Group B

The results obtained from the analysis of the individual draft translations in comparison to the

collective one is being displayed in the below table:

Table (4-2): Evaluating Translation Errors of Group B

‘A"M‘; |

AP ey ey o8 i . ey s : g

Mistransiation v 5 ¢ L |
Addition ¢ L \ | A -
Omission M \ — \ | o

Wrong Word Order 1 A \ r | \ \
Wrong Agent \ r - Y ) '
Wrong Gender \ T — | T '
Wrong Number 1 M L L | 0 Y
Wrong Preposition Y \ \ oy || o =
Wrong punctuation 10 v 1 N "t "
Number of errors _n AT -\0 AT B 1) -
" Final Score ot of 1+ Y A AL Ve V1
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4.4 Discussion of Group B Results

Most of the errors detected within the members of this group are interestingly absent in
the collective translation. For the sake of argument, and judging by the dictionary, here are some
examples. The clause “introduced a powerful style of writing” is collectively translated into “ g
LS 8 L:}ﬁ L,}L“J pad 1" which is considered as a better rendition than those of other
members of this group. It is the same rendition introduced by P8, in comparison to “ 844y J).’c
LS § s ledl”, “ S Cglaol (ol csS”, “ QIS Gglaal ud”, “Ligs LolsS Tuglasl 203" given by
the participants: 9, 10, 11, and 20 respectively. Also, the clause “his father has built up a
successful factory business only to lose it to a fire” is collectively translated into “ .8 s.llg €
Oldl Matie colall 4 gl ez 4" which is seen, by the evaluator, as a good style of

literary writing that transfers the function of the original text.

However, the renditions “ Il 3 ey dlaan yuus gl 0udly”, “ a sl Gay> 5| e syus gl o
b Ll x>l (55lxd aigan sl Ladl 7, " ) oyt (oyai Le Gleyus (ST (g)ls piuan oudly (4
Lyl e, G sl hadd zal Jlee! piuan sudls ed”, and “ za b Jlee! aivas sudly o
Goles o,uie 1aad” are given by P?, P, P'%, P", and P?° respectively. Such translations are judged,
by the evaluator, as weaker than the collective one mentioned above. Interestingly, the
collective translation has a successful alternative that is not detected in any of the members. It is
thought to be the result of the collective negotiation of the group members of different
translational alternatives. Furthermore, the term “Midwest” is a proper noun that has been
successfully transliterated into the TL in the collective translation as “ccussaus”. It is a proper
transliteration that it detected in the renditions of P' and P"" of this group. Two of the
participants; 8 and 20, have mistakenly translated it into “lasg¥l iyall” and “lasg¥l 3, 4d1"
respectively. As for the last participant in this group, who is P°, he has wrongly omitted the term.

Regarding the grammatical mistakes, the wrong word order traced in the translation of
“Dreiser is born in 1871 into a large family whose fortunes had in the recent past taken a
dramatic turn for the worst.” is lesser in the collective translation than in the individual ones
presented by P"" and P?. Thatis, P'" has rendered itinto * ol @ Lbsslas =o€ 35S abile
¢ ¥l g (Slalys lalaaie i) w,all”, while P20 has given “ lan! JSdo lajas <o &1 g

@2l 3¢ gl 40 4nlya”. More acceptable translations are given byP?, P%, and P'?; they have
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rendered the clause into: “ &ble I H1a8Y Le ciel 18 daseis dile owg VAV L H3ulhs g
Wi 1S5kelp", " dmie ol 3B o) 1a8Y) el 301 9 308 Alile ooy VAV ale 3 593545 g
¢ el I 013", and “ Te e a5l 9 Aalys goll s yad (GBS Asle §VAVY ale @ 55lys A
Agalll Ball M5 respectively. The collective translation * dlile Jawg VAYY ale 8 550l oy
s olble JI1udY L el 18 5,448 “is evaluated as much better than the individual ones.
Therefore, the collective effort exerted by the participants of this group has turned out to be
fruitful. Their group rendition, mentioned above, bears some distinguishable words collected
from the renditions of some participants. That is, the rendition is not seen in any of the
individual translations, yet it is composed of pits and pieces of all of them. The first part of it “ .lg
(xsz) saS Aile Lawg VAV () ale (H3al)5) s9a54” is seen in almost all of the draft
translations. Still, it is the second part of the sentence that is considered as problematic because
the participants have suggested different solutions (Pavlovic, 2013: 156). Although, the two
terms “celu” and “dad 4" are unacceptably grouped in one sentence, the argument still holds
regarding the better word ordering according to the evaluator. That is, gluing the two parts of
the sentence; Theodore’s birth and his family’s misfortune fate, using the Arabic terms “ .3
el is remarkably better.

In addition, the word order traced in the translation of “The family was rather abruptly thrust
into poverty” is better in the collective translation than in some individual ones. That is, P" and
P2 have rendered it into: “&i>las 8yguay yaall goei dmduie Asladl cul€” and “ da g3 Alslall culS
llieel] dixlae 8y94as ,aall” respectively. The renditions proposed by the rest of the
participants; 8, 9, and 10 are more acceptable, judging by the evaluator, and they obviously bear
traces in the collective one. The renditions are “woddl yaall ) calae JSKCho ablall oyussl”,
“ya8 § 55k > e ALl comol”, and “ies 9 T3a8 U1 A lie Bypiay s905u3 Blile Jlgm colail”
respectively. The collective translation chosen by this group for the mentioned clause is “ < yuzs!
el a8 d &6y 4slatl”. The incorrect word order given by P'" and the unacceptable one given
by P20 is absent in the team translation; instead, the collective one bears traces of the correct
word order of the other mentioned three participants. That is, it is judged that the verb is better

proceeds the subject and be emphasized to show the turn of fate that the family has witnessed.
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4.5 Analysis of the Results of Group C
The results obtained from the analysis of the individual draft translations in comparison to the
collective one is being displayed in the below table:

Table (4-3): Evaluating Translation Errors of Group C

s tewcst Errory
Cofective
L) Y A :
Erors P P me # T g
Mztrandation 4 A 4 A 3
Addton - A ] L . v
Omussion Y r A X

Wrong Word Orger ! : 1 L ! A ] t ] . |
Wrong Agent Y \ - ' ' =
WrongGender | — - \ = 1 — 1 :
Wrong Number v — v ? —
Wrong Prepositon t \ A L
Wrongpunctistion | 11 T R w1 | T
Number of errors -2\ AT AN T TA -

Firal Score ot of |- £ - 14 1. Y- VT

4.6 Discussion of Results of Group C

Arguably, the results of this group are remarkably unique. The totality of the individual
translations (except for P?) is inadequate; the drafts have failed to render 60% of the meaning
properly. Still, their collective translation has succeeded to bring about the overall meaning of
the text with less lexical and grammatical mistakes. The influence of the rendition of P> is
obvious as many of the word choices and syntactic structures are reflected in the collective draft
translation. For example, the collective translation has correctly started with the verb ”f..\j"
which is the translation of “introduced”; this successful rendition, according to the dictionary, is
only traced in P? translation. The same verb is absent in P' and P'¥s renditions, and it is mistakenly
placed after the subject “Theodore Dreiser” in P'* and P'®’s. It seems that the team has negotiated the
verb place traced in P?? as the correct one that should be reflected in their collective translation.
More interestingly, the group has, in some examples, chosen terms that are not chosen by any of
its members in their individual drafts. For example, the term “lady” in the phrase ‘Ll L.j_l“l" is
only traced in the collective translation; the evaluator has decided that it is a correct choice of
word that shows the significance of the style of writing. The group members; 1, 12, 14, 18, and
23 have given “g5all laail”, “558 Llasl”, “Ligd L, Lgé es”, and 1.9_5. bj.L‘d respectively.
The term ”L}é", according to the evaluator, does not collocate with the term "L.j_lﬂl". Again, it is

thought that the manifestation of this term in the collective translation is the result of the
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collective discussion of the group members for a more acceptable translation than what they
have already chosen in their drafts. Further, the major omissions done by P'* and P?; also, the
many additions done by P8 s, successfully, not reflected in the group translation.

The syntactic structure of the sentences in the group translation is almost adequate. The
verb is placed before the subject which is the more acceptable kind of Arabic ordering of a
sentence. Furthermore, the functional words selected for gluing the parts of the sentence is more
appropriate than those presented in the drafts (mainly by the Participants: 1,12, 14, and 18). For
example, the rendition of “Theodore Dreiser, the American author first known for the novel,
Sister Carrie (1912), introduced a powerful style of writing” is translated into “ < y3,1)s 95443
LS g9all ool cdsal (VAVY) (558 el Al9,dL Adyma had¥l SOyl calsll”, ™ 55alys H9ne48
LLSI e 298 blasl auas (&1 o (VAVY) o loy comSnedl cnadlodl (hadl”, “ Calgll co3ups H9nes
BLUSL (595 Laas a8 VAN Y uiloyd By BASYI Suna¥l”, “ Wloyll Ay 8¥1 Calsll yuays spasad
LS Tgs (s 208 (VAN Y (G fluw) o ASYI”, and “ sl 5 550 593543 (Kol Calgll i
EREL I ’L:}_B. T_'j_l_u.J ((VAVY) & ¥l gl izl by P, P12, P', P', and P** respectively. The
collective translation has a correct syntactic structure and resembles that which is given by P*.
Number, which is another problematic portion of the text, is transferred successfully in the
collective translation. The phrase “on the writers that followed him” is translated into “ 5K
dag " by P' and P™. This is obviously a wrong number transference that does not
correspond to the original. Further, it is rendered into “sMs é.'d\ s&K1” by P23, which is the same
mistake, again, in number. Notwithstanding, the collective translation gives “sgaa! (il Et
as a successful rendition of the phrase, which is the same rendition detected in the translation of
P'?and P'® That is, the plural of the SL is rendered into plural in the TL. It is worth mentioning
that while the two draft translations suggested by P'> and P'® are considered as weak ones, by
the evaluator, the team has chosen their number translations in the collective translation. This is
evidence that the translation group chooses the best translation of a portion of a text even from
the overall weaker ones.
4.7 Analysis of the Results of Group D
The results obtained from the analysis of the individual draft translations in comparison to the

collective one is being displayed in the below table:
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Table (4-4): Results of Group D

Lewcal trvory 1

Colectr

trrons pr L LA " ey (analetion
Matranaton | h 1 : ! 1 { T i " | i |
Md-h:" * 2 S . y - : 1

Ormsuon s . i 1 v

Wrong Word Order v
Wrong Agent :
Wrong Gender l y | | : '
Wrong Nusnber l \ l . ! v ! ' | v
Wrong Frepowton Y
Wiong punctuation b
Number of errony r

Firal Score out of I 3r 1 \ T 3T =1 o
4.8 Discussion of the Results of Group D
Once again, the collective translation has a higher level of quality; it has less lexical
mistakes in comparison to the individual drafts of its members. For example, the lost meaningful
bits “and in which Dreiser established himself as the architect of a new genre.” in the P'*s
rendition is reflected in the collective translation as “alg, 1 (0 o> g4l Lide duds oo Jaz”.
Although, the rendition does not reflect the intended meaning properly; as “Laie” is a weak
choice of word consulting both of the dictionary and evaluator. It, still, has attempted to render
it. A very close rendition is detected in P?; s/he has given “ uyu> gl Ladll duds oo silys Jax
&lg I (", This rendition is judged, by the evaluator, as better than those given by the other
participants. That is, P'?, P'®, P'9, and P*' have translated the above-mentioned clause into: “ o
snnl) il a5y i i, st i) ontigeS ks 3l (53509) 87, and “ 5
izl el @es g9,ad Lzl 4l duas D33 »4d & respectively. Hence, the team has
chosen the best rendition of all members for their collective translation.
In addition, the phrase “only to lose it to a fire” is collectively, and correctly, rendered into:
"B & La>Y 6yusey)”. The term “ uxy” is a correct rendition traced in the dictionary. The same
clause is being omitted by P'® and awkwardly translated by P"* into “ lia oladl d5yus| coys

Jeall”. As for the participants: 19, 21, and 22, they have rendered the phrase more correctly into

" ou

B> & ", 5yedl i byusg”, and ‘(3> (9 o ,uied” respectively. It is worth mentioning
that the addition of the term “la>Y" in the collective translation suits the context for it represents
the correct sequence of events; that is, the factory is built then it is /osz in a fire. The same

argument applies for the addition of “c,us" in the collective translation to collocate with “ale”
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in “Ya\y ‘al.r. &ydue”, which is a very acceptable collocation in Arabic. Approved by the
evaluator, the team negotiation has resulted in good additions that have enriched the Arabic
context in this respect.

With regard to the grammatical mistakes, although the collective translation bears many
of these mistakes, the totality of them is less than those of the individual drafts. This can be
attributed to the level of competence regarding the members themselves. The negotiations and
compromises being made by them are the outcome of their own levels of proficiency which is
rather moderate, judging by the quality of their drafts. Anyhow, the collective translation has
succeeded regarding the word ordering than some individual translations made by the group
participants. For example, the clause “introduced a powerful style of writing that has a profound
influence on...”, in the collective translation, is acceptably translated into “ 2,ld1 (§ li}j [199% pud
e Baac 1,31 K,15”. Comparatively, the same clause is translated into * 4,LS0I 3 893 wolul aud
e 3l s Brae plle 13 0 97, " e ol dpay 3l 4d g1 9 LLST (o (558 Laai p 8’ sl
e Bz Sl 4 g LS e Dg8 Tass”, 5 (558 LS oas pud” " e a3l 93 ot
e Lo T30 I LS ya L:5_Z» L‘}.Lw‘ by P: 13,16, 19, 21 and 22 respectively. The collective
rendition is judged as more cohesive than the individual drafts.

Furthermore, the rendition of the clause “whose fortunes had in the recent past taken a dramatic
turn for the worse” is collectively translated into: “c,all (@all 3¢ 9| JI Ldlga! codas) S
Herein, this word ordering is very interesting considering the renditions given by all the
members of this group. Therein, the ordering given regarding this clause is: “ sda U8 col§ &
i ll sl § e gutdl g (Solalys Lrie diseny 2Bl e Al 5,81 ¥l § Lloglas culS
sl I 010" “s gudl A1 Ll8 Lalys zeie ds Gl 9 oWl (3 395 LI o7, 7 A1 cdls> Laylasl
¢ gwdl” by P: 13,19, 21, and 22. The same clause is omitted by P16, Obviously, the collective
arrangement of words is more successful since it has ended up with plausibly accepted Arabic
wording. Once more, the group translation has surpassed the individual ones of its members.
4.9 Analysis of the Results of Group E

The results obtained from the analysis of the individual draft translations in comparison to the

collective one is being displayed in the below table:
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Table (4-5): Results of Group D

I Errors »w | A1) LAl Ll [ L]

. - * . » » .
Number of erron L0 an " Y Y v
Final Score out of | 2 | L | 'K | vy ] AN

4.10 Discussion of the Results of Group E

The results of this group show a dramatic interference of P> in the collective
translation. Almost, all of the positive points detected in the draft translation proposed by this
participant are reflected in the collective one. Consequently, the collective translation is as
successful as the draft No. 25. Anyhow, a number of examples are chosen for the sake of
argument. The phrase “whose fortunes had in the recent past taken a dramatic turn for the
worse” is rendered collectively into “ sl 3 ¢ gu¥! g Leolys Gallanil cualaasl Gl 9 89,5 wld
h.u;).a.”". Such a translation is considered correct, according to the dictionary and the evalustor,
given the lexical choices and grammatical ordering of words. Comparatively, the translational
suggestions offered by the participants: 7,15, 17, 24, and 25 are “ 55.';1» @,‘aLU g? 89,5 Led o€
ol Sailolys Jgms (0”) “s 5| gmi slawil alys (i Bl ! § dliglas s, gl
s 9l I ohyldl dlee cabaail Lsie (ool § ailas”, “ Las Lglule Bol> QLo waad bS8 ul 3
s o $3lo ag Il @asld”, and “coyall sl § s gl o (Slalys lalaaie cudisesl &1 9 39,3 ol
respectively. Obviously, the collective translation bears almost the same word choice to that of
P25 except for the two words “lallaail” and “Lulys”.
Further, the clause “but left school and returned to Chicago, yearning for the glamour and
excitement that it offered” is collectively translated into “ JI luile 4wyl jole b oleyw 4SI
Led ooy ) ulasdl 9 Laig,y lals 521S4” in comparison to the draft translations; “ sl 4iS!
Balacdl 5 ssbatll 1 sty 0 52IK0ad sle g Auoylll”, “ 1 Gt « 520 Sl ole s Fuyall 21,5 40
2als N dx I, “SIla sesll Lolamld ladin 1s2l8s 1 sle g Aulydl I3 Lo olepus 487, and
finally “Led ooy gl elase! 9 Laigy ) laglie 528 J Tasle 2uoyall jale (S by the
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participants: 15, 17, 24, and 25 respectively (P” has not translated this phrase). Once again, the
rendition of P? is similarly reflected in the collective one. The difference between the collective
translation and P?¥'s draft is only in the word “la 5" that has been changed into “laglis” in the
collective one. Still, the evaluator has seen that P?* rendition is better than all of the rest, and it is
best reflected collectively.

The ill-word ordering in rendering the clause “he was witness to the seamier side of life
and was responsible for recording events that befell the less fortunate in the city,...” is reflected
as: " ASY! &g § pds [V [ LS Gk @7 Ule e pdddl caldl e wals oS (the rest is
deleted)”, “.Jgudll «2lus¥l Jozmad (e Yogun OF 3Ll (o sgudl ilzell Tuals " by the
participants: 7, 15, 17 respectively. According to the dictionary, P?* has given a better and more
acceptable translation than the previous participants; his rendition is “ adudl bzl e wd
as 51 sl aldl Slus¥t 359 9 8Ll Yet, his rendition does not appear in the collective
translation; instead, it is P?°> whose rendition is adopted there. His/her rendition is “ _sl=l u i
Bl § las> J8Y1 aall goms @ Slasdl Gaos e Yggae medl 9 3Ll (e adall” in
comparison to the collective translation which reads “ Y¥95us 045! 9 3Ll oy el ol
las JaY1 asall e G ‘é'dl RARESY (95 o< Itis judged, by the evaluator, that “ &lus¥1 339
4,l=1” is a better rendition than “&Ius¥l (ueus (e Yosun z4a!”. Yet, the domination of P2¥s
translation is obvious. This might be attributed to the growing trust of the group members in
that participant, as s/he has made many appealing translational choices.

Besides, the word order in the phrase “the family was rather abruptly thrust into poverty” is
collectively rendered into “slx8 544 4lile il " Comparatively, the rest of renditions
are “S a4 ool Slad dilile”, “ yaall goes Linlas yguay dilile pds " Al e Bye e e g
sl 33l 0939 Busl ! V7, a8l ) il 5 olly cygnas abile slas K17, and * ALl pds Les
8lxd a8 @443.‘ by the participants: 7, 15, 17, 24, and 25 respectively. It is noticed that all of
the draft renditions have wrong word ordering even the one offered by P24 That s, his rendition

4

lacks the “ « “iin Arabic to separate the adverb “5,& (n> (A" from the rest of the sentence for the
ordering of words to be correct. Anyhow, the correct word ordering is detected in P% rendition
and reflected in the collective translation. This time the team has chosen the most appropriate

rendition they reached.
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4.11 Analysis and Discussion of the Results of the Questionnaire
In accordance with the way the quality of translations is evaluated, the results of the
questionnaire (Appendix B) are dealt with among the members of each group. That is, the
participants’ answers of the same group are contrasted to each other. This is meant to show the
perspective of a given group members of the collaborative work in contrast to their collective
performance. Then general percentages are displayed of the overall participants” answers to gain
insights about the reaction of student-translators to teamwork in translation. The results of the
questionnaire are as follows:
® The first question deals with the feasibility of collective discussing of translation
problems for more adequate solutions, which is the first aspect, being questioned, of the
adapted model. Two of group A members have agreed to the question; the other three
have partially agreed. All of the members of group B have agreed to the same question.
Four members of group C have agreed to the same question; the last member has
partially agreed. Four members of group D have agreed while one has partially agreed.
This participant has attributed the success of discussion to the level of competence that
the members have. Four members of group E have agreed to the question with only one
member disagreeing. S/he suggests that every member has his own opinion; hence,
according to this participant, conflicting ideas have their negative impact on the quality
of translation. Hence, 76% of all questioned participants have agreed to the feasibility
of translation groups in solving problems. Comparatively, 20% of them have partially
agreed; P22 has seen that such groups are helpful if the participants are qualified
enough. 4% of participants (P**) have disagreed stating that the conflicting ideas are
found in such groups. Itis seen that the majority of students are in favor of the collective

work in solving translation problems.

® The second question has dealt with the usefulness of discussing alternative translation
choices within the same group. All members of group A members have agreed; three
members of group B have agreed and the last two have partially agreed. Regarding
group C, four of the participants have agreed; the last one has partially agreed.
Regarding group D, four members have agreed; P22 has stated that it enhances the

38



Adab Al-Basrah Journal No.(107) March\2024

translator’s imagination of the text. Only one member (P'°) has partially agreed. Four
members of group E have partially agreed; the last one has agreed stating that
translation groups are very useful. All in all, 64% of participants have agreed to the usefulness
of collective discussing of alternative translation choices. 46% of them have partially agreed.
Hence, teamwork has proved to be fruitful in discussion various translation alternatives.

The third question concerns the division of labour within the groups to ease the task.
Three of group A have agreed; two of them have partially agreed. Three of the members
of group B have agreed; one has partially agreed, and the last have disagreed. Four

members of group C agreed, while only one has partially agreed. Two members of

Group D have agreed, one has partially agreed on the condition that the labour is
divided equally, and the last one has disagreed. Three of the last group, Group E, have
agreed to the question, while two of them have partially agreed. Anyhow, 64% of the
participants have agreed, 28% have partially agreed, and 8% of them have disagreed.
Considering this question, the majority of student-translators think that group work

should be divided explicitly to the translation task is carried smoothly.

® The fourth question asks about the level of participation that each member had. The
responses received are interesting; one member (P*) has responded that his role was
superiorized. Another member (P°) states that his role was equalized. The other three
members (P, P°, and P°) consider their roles to be marginalized. Four members of group
B think that their functions are equalized; the last member thinks that his role is
superiorized. In fact, he has commented that he is the one who thinks and writes. Four
members of Group C have been equalized in their participation, while one of them
thinks that his role is superiorized. Regarding Group D, three of the members think that
their roles are equalized; two of them think that their roles are superiorized. One of the
last two thinks that his role is superiorized because he is the one who has written the
draft. Three members of Group D think that their roles are superiorized while two of
them think that they are equalized. Generally, 56% of the participants think that their
roles are equalized, 32% think that their roles are superiorized, the last 12% of them

think that their roles are marginalized. This question is productive for it shows the
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student-translators’ constructive estimation to their level of participation in groups.
Consequently, it can be said that they have reacted positively to be enrolled in teamwork.

The fifth question is a bout managing the conflicting translation decisions within
groups; two of the members (2, 6) have agreed, while the rest (3, 4, 5) have partially
agreed. All members of group B agreed to this question. Three of the group members
have agreed to the question, while two of them have partially agreed. For P8 the
handling of conflict within translation groups depends on the team itself. Four members
of Group D have agreed, while one of them has partially agreed. Three members of

Group E agree, one partially agrees, the last one disagrees. 68% of all participants agree,

28% disagree, and the last 4% disagree. The majority of participants have seen that the
group work environment is hospitable to conflicting ideas. Opposing points of view are
fairly controllable, so the marginalization within groups is very limited.

® The sixth question asks about the usefulness of translation groups in enhancing the
understanding of a text. Two members (5, 2) of group A agreed to the question while
three of them (3, 4, and 6) have partially agreed. All members of Group B have agreed.
Three participants of Group C agree while two of them have partially agreed. Three
members of Group D agree while two of them partially agree. Four members of Group E
agree; in fact, P*> comments: “sure”, to this question to assure his stance. Only one of
this group partially disagrees. General statistics show that 68% of the participants agree,
and 32% of them partially agree. The student-translators admit that their understanding
of the text is enhanced due to the shared thoughts and perspectives.

® The seventh question deals with the feasibility of translation groups in enhancing the
quality of the TT. Again, two members (5, 2) of group A agreed to the question while
three of them (3, 4, and 6) have partially agreed. All members of group B and C have
agreed. Three members of Group D have agreed to the question, while two of them
have partially agreed. Three of Group E have agreed; one has partially agreed, and the
last one has disagreed. In general, 76% of the participants agree, 20% partially agree,
and 4% disagree. The high percentage gained refers to the fact that student- translators
have witnessed improvement in the appropriateness of the TT due to the rich
translation suggestions shared of the members.

40



Adab Al-Basrah Journal No.(107) March\2024

The eighth question is about building confidence in colleagues; it investigates the
possibility of discovering new potentials in colleagues through team negotiation. P® has
agreed, P*> and P* have partially agreed, and the last two (5, and 2) have disagreed. All
members of group B have agreed. Three members of Group C agree while two of them
partially agree. Three of the members of Group D have agreed. Whereas, two of them
have partially agreed. For Group E, four members of them agree, while one partially
agrees. A total response to this question states that 68% agree, 16% partially agree, and 16%
disagree. The result indicates that majority of student-translators have grown more confident

of their peers due to the social and academic closer exchange offered by the group work.

® The last question has examined the usefulness of translation groups in building self-
confidence. One participant has agreed; the other four ones have partially agreed. Four
members of group B have agreed, while one has partially agreed. All members of Group
C agree. Three members of Group D have agreed, while two of them have partially
agreed. Two members of Group E agree, two partially agree, and the last disagrees. The
total average of answer is: 64% agreement, 32% partial agreement, and 4%
disagreement. This answer indicates that teamwork can be beneficiary in building up
student-translators’ confidence in their performance. This is very likely to make them
more optimistic regarding translation tasks.
4.12 Correlating Questionnaire Responses to the Collective Translations
The questions are designed to have insights about the student-translators’ perception of
the usefulness of team work in the translation process. The majority of answers gained are in
favour of the team work. Comparatively, all of the collective translations have proven to be
better than the individual ones. That is, their positive stances towards teamwork in translation
are reflected successfully in their collective translational performance. In fact, they agree that
team discussion of translation problems can help in exploring new solutions because of the
different perspectives from which the problem is approached. The participants, also, see
translation groups as fruitful in considering various translation suggestions for one portion of a
text. Looking back at the translations proposed, their collective drafts have not only reflected the
most successful translation suggestions that are proposed by one or more of the group

members, but also have exemplified some weak solutions that have not been manifested in any
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of the individual draft translation. That is, the members have resorted to what they have thought
is the most applicable translation choice.

Furthermore, the division of labour does exist within groups despite some answers that
have negated this issue, yet it is neither assigned equally nor explicitly. Field observation of the
researcher during the test has shown that the work is not divided equally among the members
of the group. The roles have been blurred to the participants; many of them consider themselves
as superiorized because they are the ones who have written the drafts. Some of the participants,
whose translation choices have been fairly chosen in the collective translation, see themselves
as equalized with their colleagues. It seems that the participants have their roles obscured and
mixed with each other within the same group. Besides, although most answers have agreed that
the conflicted decisions are manageable within each group, there are some answers that
partially agreed. Since, they have partial agreement; then, they have witnessed some
undesirable arguments. The existence of such argument is very likely to happen, yet it has not
been reflected badly on the final collective product.

Regarding the collective understanding of the text, the majority of participants have
agreed; the five collective translations prove that too. The vague sentences produced, and
sometimes omitted, by some participants are almost absent in the collective drafts. It suggests
that the exchange of ideas within the team has resulted in a better understanding of the text.
This necessarily results in enhancing the quality of the TT given the fact that the translation is in
the native language. That is, the participants are not likely to have problems composing a text in
their native language since they have good command of it. Hence, the understanding alone is
very likely to result in good quality text. Further, it has been detected that even if the group rely
heavily on a selected member’s comprehension of the text (P%, in group (), it, still, chooses
some more accepted inferences of some other members (P'* and P8, of the same group) that
are, generally, considered weaker. The group seeks the inferences in every draft of its members,
so it can reach the most, supposedly, successful translation. This is why it is proven that the team
answer, regarding collective comprehension, to the question is manifested in the team translation.

Finally, translation groups have attested to be a good tool for building self-confidence.

Most members of the groups have felt that their opinions are heard, tolerated, and discussed.
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They have witnessed the reflection of their understanding or their word choices on the collective
drafts. Such reflection has made them grow more confident in the way they process the text and
the different choices they make. Moreover, through the engagement with their colleagues, they
have been able to witness their colleagues’ translational performance. That is, the groups have
allowed the peers to interact with each other both on the academic and the social levels. Such
interaction would uncover some of the potentials that have been covered during class and,
hence, would result in more trust in the colleagues’ translation choices in general. It is seen that
the most applicable translational choices proposed by the group members are reflected in the
collective draft which resulted in a better quality translation. As a result, despite the minor
inconveniences in teamwork, what the answers have positively suggested is well reflected in all
of the collective draft translations.
5. Conclusions

Teamwork in translation (translation groups) is evidently effective in enhancing the quality of
translation. As far as this study is concerned, peers have proven to be very cooperative with each
other to comprehend the ST and produced the TT more properly. The collective translation is the
result of a progressive cooperation of minds to reach out the most, allegedly, applicable TT. The
safe environment of learning (away from teacher’s judgment) evolves their self-esteem as real
translators not students being tested. Not worrying about committing mistakes in front of
teachers and getting low marks, students are more liberate to engage in a broad-minded verbal
exchange that enhances their thinking mechanisms. This more evolved thinking during the translation
task has resulted in a fruitful engagement in the process and lead to a higher quality in the product.

The many advantages of translation groups have triggered positive reaction, on the part of
student-translators, towards such groups. By virtue of this protected environment, students are
introduced into a new work dimension. They have witnessed different perspectives to
translation that are to be taken into account for the succeeding translational tasks. Experiencing
different and more liberate approaches to translation problems has made the student-
translators acquainted with the fact that they should think out of the box more often. Besides,
they can consider more different alternatives, than those at their disposal, for a portion of text

giving that they have previously engaged in a task that has revealed many other translation
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suggestions than their own. Hence, the rich thoughts being exchanged open up new translation
potentials that are not tackled previously by the student-translators. Therefore, s/he is
encouraged to both analyze the ST and compose the TT more innovatively.
Rare occurrence of peer collision and marginalization are traced within groups. Nevertheless,
they do not impede the success of translation groups in producing better-quality translations
than the individual ones. Very few students have their views overlooked, roles marginalized, and
self-esteem lowered by their colleagues of the same group. Still, the collective translations of all
groups have witnessed remarkable improvements. A tolerance of opposing visions and
compromise of own ones are resorted to for the sake of the final proper TT. This, necessarily,
suggests that a collaborative mechanism of working with fellow peers has very limited disadvantages,
and it is sufficient enough for a good-quality translation. All in all, teamwork has encouraged student-
translators to exchange ideas cooperatively, so their thinking is enhanced markedly.

6. Recommendations
As effective as it is in the quality of translation, teamwork (or translation groups) need to be
addressed more often in the translator-training courses. The feasibility of the collaborative
exchange of knowledge among fellow peers need to be highlighted by the tutor to encourage
students to engage more efficiently in the group work. That is, acquainting the students with the
enhancement that such a cooperative work does to their thinking mechanism is very likely to
make them more hospitable for other opposing opinions. However, as the team work might
unfold some drawbacks, the tutor’s supervision is highly recommended. The translation trainer is to
draw the attention to some of undesired conduct within the group and provide proper amendments.
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Appendices

A. The text

Dear participant ...,

Please translate the following passage into Arabic.
Theodore Dreiser

Theodore Dreiser, the American author best known for the novel, Sister Carrie (1912),
introduced a powerful style of writing that had a profound influence on the writer that followed him, from
Steinbeck to Fitzgerald and Hemingway. It was Sister Carrie that Theodore Dreiser created a fictional account that laid bare
the harsh reality of life in the big city and in which Dreiser established himself as the architect of a new genre.

Dreiser was born in 1871 into a large family whose fortunes had in the recent past taken a
dramatic turn for the worse. Before, Theodore’s birth his father had built up a successful factory business only to
lose to a fire. The family was rather abruptly thrust into poverty, and Theodore spent his youth moving from
place to place in the Midwest as the family tried desperately to reestablish itself financially. He left home at the
age of sixteen. After earning some money, he spent a year at Indiana University but left school and returned to
Chicago, yearning for the glamour and excitement that it offered. At the age of twenty two, he begun work as a
reporter for a small newspaper in Chicago, the Daily Globe, and later worked on newspapers in Pittsburgh, Cleveland,
Saint Louis, and New York City. In his work as a reporter, he was witness to the seamier side of life and was responsible for
recording events that befell the less fortunate in the city, the beggars, the alcoholics, and the working poor.

B. Questionnaire
Dear participant ..,
Kindly, respond to the questions below by ticking the boxes with the preferable choice and elaborate when needed.

1- You consider solving translation problems to be successful if it is discussed within a group.

pmepr .
Scale Tick Comment
agreement |

Partially agree
Agree

Disagree

2-  You regard discussing alternative translation choices with other colleagues as fruitful for it might result
in a more proper translation.

Scale of

Partially agree

{na[ Comment

Agree

Disagree
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You think that there was a division of labor in your translation group to ease off the task.
T T )
\7 apeement l Tick [ Comment

Partially agree \

| ]

Agree

|
Disagren I

You consider that your function in the translation group, you were member of, is...

Scal of

agreement l i l —

Superionzed ‘

fqualized ‘ \

.

Marginalized

You think that conflicting translation decisions are manageable and resolvable in a group.

| e[ L

Partiatly agree
Agree

Oragrne

You think that translation groups help in enhancing the translator’s understanding of a text to be translated.

Scae of
i egresmwant
Partially agree

Evni Comment

Agree

Disagree

7- You think that translation groups help in enhancing the quality of the translated text.

fendettll B 3 Comment
Agree
Disagres

8- You think that you have discovered new promising translation potentials of your colleagues because you had

the chance to interact and share ideas better in a translation group.

Scale of |
Tk Comment
agresmant
Parnially agree
Agree

OCriagree

9-  You think that you have grown more confident of yourself for the collaborative discussions you have been

engaged in with colleagues and the translation choices you have made.

e =y .
e .m‘, Coovemaes
Parnaly agrew
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